Support for Primary Schools
with children who have Social,
Emotional and Mental Health
Needs
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Introduction
This brochure sets out the support that is provided for children with social, emotional and mental health
needs (SEMH) in primary schools.. It sets out:
• how you make a referral ;
• who does what; and
• how we work with you and other partners to make sure that appropriate action is taken, for both Early
Intervention and Rapid Response.

Who is the Primary Behaviour
Support Team and what does it do?

• The child does not have a medical diagnosis which
may account for many of the difficulties he/she is
experiencing (for example they are on the Autistic
Spectrum for which there are more appropriate teams/
professionals to offer support). Please note: the
team will accept children diagnosed with ADHD
although support may be limited to offering advice
for managing the behaviours and staff training than
direct intervention with the child.

We are a small, highly skilled team, working across
Gateshead, providing advice and support when a child is
referred for behavioural, emotional or social difficulties. We
work mainly in the school concerned working directly with
the children and staff.
Referrals are responded to quickly, assessing the specific
needs of the individual child, in order that appropriate
action can be taken.

• Behaviour difficulties have been evident for at least half a
term.

We adopt a multi-agency approach, working closely with
both education and health care professionals as well as
with parents and carers. This often involves attending CAF,
TAF and EHCP meetings and giving educational advice.

• May have been identified by PBS as having more than
two fixed term exclusions. The school may agree to an
assessment by PBS following discussion.

• Be referred no later than the autumn of year 6.

If a referral meets the above criteria, we will carry out a
comprehensive assessment and decide if a child’s needs
require intervention. As a guideline, we would expect to
see evidence of one or more of the following:

Positive outcomes for children supported include:
•
•
•
•

return to school action;
remain in mainstream schooling with an EHCP;
managed moves; and
ARMS placement, or placements in an appropriate
specialist provision.

The child:
• is exhibiting behaviour from level 2 and/or level 3 of
the Behaviour Rating Tool (which can be found in this
booklet)

We also have effective links with specialist provisions,
including Eslington and Bede ARMS. The team has
additional experience of working with children with
specific behavioural and emotional difficulties.

• is creating frequent and considerable disruption to the
class and other children.

The vast majority of children referred are returned to
mainstream school where they continue to be successful.

• is highly distracting and impacting on their own or
others’ ability to concentrate and achieve or on the
teacher’s ability to teach effectively.

What criteria must a school meet
in order to refer a child?

• is aggressive verbally and/or physically to staff or other
children.
• frequently refuses instructions or tasks, displays
oppositional behaviour or non-conformity to the school
and class rules.

To refer a child to us for assessment, you must meet the
following criteria:
• The child must be of primary school age (reception and
above). If the child is under five years of age (statutory
school age) the child will not be deemed a priority referral

• may be considered a danger to themselves or others.

• Attend a primary school within Gateshead.

• may exhibit extreme sadness, anger, low self-esteem, is
withdrawn or lacks motivation.

• may have very poor attendance, lateness or absconds
from the classroom or school premises.

• Permission for the referral has been given by the child’s
parent or carer.

• may struggle considerably with relationships and
social norms such as turn taking, sharing and in their
interactions with others.

• The school can demonstrate that a number of strategies
have been tried and a personal behaviour plan or IEP is in
place.
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What is the role of the Special
Needs Teaching Assistant?

Following an assessment, a meeting is held with school
staff and parents/carers to agree the support needed. An
assessment report will be presented and a date for the next
review will be agreed with the school.

The teaching assistant will:
• attend meetings as requested by a class teacher or a PBS
teacher;

Early Intervention

• when requested, make classroom observations to
support the assessments of the PBS teacher;

What is the role of the PBS teacher?

• provide termly reports for PBS on each child;

The PBS teacher will:

• provide weekly feedback to schools on the progress of
each child;

• manage the caseload of the child; conduct consultations
with the school

• offer support in class (usually for longer sessions than
PBS teachers) and carry out some one-to-one and group
work as directed by the caseload manager, working on
the set objectives for the child;

• carry out a detailed assessment to include observations,
discussions with staff, assessments with the child, parent/
carer interviews, formal assessments such as Boxhalls;

• build good relationships with school staff and be
proactive in trying things out and encouraging the child
with their agreed behaviour plan; and

• attend educational review or TAF meetings;
• update schools on a weekly basis on the progress being
made by the child, if they themselves carry out 1-1 or
group intervention;

• use EMIS and know about other relevant agencies.

Types of Early Intervention

• produce an assessment report and subsequent review
reports;

The team are highly qualified and undertake regular
training and professional development opportunities
across the year. This ensures deliverance of quality tailored
interventions. Programmes and interventions offered
currently include:

• provide educational advice and attend EHCP planning
meetings;
• provide advice and strategies to schools and class
teachers;

• ELSA work
• Lego therapy

• make suggestions regarding support for the child from
PBS and liaise with school staff to produce behaviour
plans and set appropriate objectives;

• Drawing and Talking therapy
• Restorative approaches

• build good relationships with school staff and be
proactive in trying things out and encouraging the child
with their agreed behaviour plan;

• Bereavement

• support parents and offer advice when requested regarding
managing behaviour and regarding the EHCP process;

• Low intensity cognitive behaviour therapy for children

• Y6 Transition support
• Circle time work
• Anxiety assessment and programmes (exposure for
anxiety, behavioural activation for low mood, parent led
CBT for anxiety in young children, OCD, low mood and
conduct issues). One of the PBS teaching assistants is a
qualified children and young person’s psychological wellbeing practitioner

• signpost to other relevant agencies as appropriate; and
• use EMIS and liaise with other agencies.
• carry out a range of interventions including whole class
circle time, one-to-one support and small group work.

• Anger and feelings management

• direct and manage the work of the TAs and monitor their
interventions.

• FRIENDS

• offer training to schools and other organisations.

• Play therapy and use of puppets

• Self-esteem work

All staff are Team Teach trained in positive deescalation and handling.
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When will a case be closed?
• The child moves out of borough.

A decision to close a case should be agreed at a review
meeting and will happen when one or more of the
following criteria apply:

• The child has a successful school move and the new
school does not require PBS support.

• The child’s objectives have been met or significant
progress towards those objectives has been made.
(Evidence may include the opinions of PBS staff, school
staff, parents/carers and the child themselves. Also,
an improvement in attainment, attendance or Boxhall
assessment scores.)

• The school or parent/carer requests that the case ben
closed.
• The child has been assessed for an EHCP plan which
results in:
• funding for support to be provided by the school
• a placement within an ARMS
• a placement within specialist provision

• The class teacher and/or school feel able to manage the
child’s needs without additional outside support.
• The child has been kept on a caseload on a “monitor
only” basis for at least half a term without the school
contacting PBS to express concerns, or the school
have communicated to PBS that they are happy that
the child’s positive/improved behaviour has been
maintained without support.

If problems occur in the future, you can re-refer the child
using the usual referral process.

More information
If you require more information on the work of the Primary Behaviour Support Team and how it supports schools
please contact team leader Andrea on 0191 433 8572 or by email andreariley@gateshead.gov.uk
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Training and Networking
Primary Behaviour Training
2018/19 Academic Year

EP (Syrian Refugees and Asylum
Seekers)

FAP EP

In addition, there is EP time allocated to working with Syrian
refugee children and young people at a cluster, school and
individual level

Model of training and support provided by the Fair Access
Educational Psychologist

Primary Behaviour Support
The team provide training to NQT’s and SCITT on behaviour
as well as working with individual class teachers to model
appropriate behaviour strategies. They also provide circle
time training and Early Years training as well as individual
pupil consultation, advice and strategies.

Individual Casework
Personalised training, linked
with specific needs of a child

Behaviour Training

Whole school training
in key areas

• ELSA Training

In 2018-19 the following training will be offered to schools

• Creating Effective Classroom Climate (Early Years)
• Team Teach
• PIVOTAL Training

Primary Behaviour Network

Since 2014 training has been delivered in the following areas
to all schools by the FAP EP including training in: Behaviour,
Attachment, anger management, ADHD, Bereavement, Loss
and Change, problem solving workshops, mental health
issues, self-esteem, SEMH

This network is being developed to share good practice
among schools. It will meet on a termly basis, in schools.

Training for 2018/19 will focus on 4 twilights ‘lecture’
style 90-minute sessions on
- Staff mental health and emotional wellbeing
- Promoting positive mental health in children and young
people
- Foetal Alcohol Spectrum Disorder
- Refugees and Asylum Seekers-Systemic Changes and
Good Practice
And
4 practical workshops (1 hour, during the afternoon) on
- Social interventions
- Inclusive Behaviour Management
- Using play therapeutically
- Introduction to Cognitive Behaviour Therapy
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Behaviour Rating Tool

7

8

• Maintains attention and focus on a
task for a reasonable amount of time
without being easily distracted

• Begins to clear up or bring to a close
an enjoyable work or play activity
when the teacher, with adequate
warning, makes a general request

• Respects other people’s property

• Takes care of own possessions

• Takes appropriate care of something
s/he has made or work s/he has done

• Puts up hand to ask or answer a
question

• Listens and does what is required
when the teacher addresses the class

• Listens and does what is required
when the teacher addresses a simple
positive request specifically to him/her

• Destroying or defacing their own work
• Work refusals
• Not respecting other people’s
property

• Swinging on chairs

• Getting out of seat

• Struggling to sit still

• Inordinate or inappropriate demands
for time or attention

• Takes no notice of what is said to
them.

• Answering back or questioning
instructions

• Hiding under furniture

• Slow to complete learning

• Excessive, insufficient or selective
sensitivity to sounds

• Determined that everything shall
remain unchanged.

• Frequently reacts angrily when
forbidden something or when
activities are interrupted.

• Purposely making noises to gain
attention

• Changes in attention are triggered by
small changes around the child. Easily
distracted

• Intentional spitting at others

• Occasionally involved in physical
fights or verbal altercations with other
students

• Not having the correct equipment

• Taps, flicks or hits objects repeatedly.

• Fidgeting or fiddling with equipment

• Calling out

• Swearing within conversation or
swearing at another student

• Disturbing other children

• Listens with interest when the teacher
explains something to the class

• Absconding from the classroom

• Talking and chatting

• Can express own needs and feelings
calmly and appropriately

Typically challenging Behaviours:

Typically challenging Behaviours:

Typically positive behaviours:

• Bullying Behaviour – REPEATED
actions intended to hurt someone
either physically or emotionally in any
form (physical assault, teasing, making
threats, name calling, cyberbullying
- bullying via mobile phone or online
(for example email

• Prejudice – frequent comments or
intimidation based on race, ethnicity,
religion, sex, sexual orientation, social
grouping.

• Swearing at an adult

• Frequently involved in physical fights
or verbal altercations with other
students

• Frequent verbal abuse of another
student or students (e.g. taunting,
badgering, intimidation)

• Frequent verbal abuse of an adult (e.g.
taunting, badgering, intimidation)

• Frequent absconding from the school
premises

Typically challenging Behaviours:

“anything that constitutes an act of
aggression or intimidation and/or poses
a serious risk of harm to themselves or to
others.”

“anything that FREQUENTLY disrupts the
flow of the lesson or school day to where
regular intervention is needed and the
lesson or activity cannot continue”

“anything that FREQUENTLY undermines
the flow of your lesson without actually
blowing it out the water”

Behaviours which help children move
along toward the goal of becoming welladjusted, fully functioning adults; typical
of a particular stage of development.

Level Three

Level Two

Level One

Desired/Positive Behaviour

Name of young person: _______________________ School: ____________________________________ Year Group: _____________

Education Gateshead Behaviour Rating Tool

9

• Coming into class late and/or noisily

• Completes work tasks in the time
given

• Abides by the rules of a group game in
the playground or school hall

• Complies with specific verbal
prohibitions on his/her personal use of
classroom equipment, usually without
sulking

• Makes an appropriate verbal request
to another child who is in his/her way
or has something s/he needs

• Maintains acceptable behaviour
and functions adequately when the
routine of the day is disturbed and is
secure enough to accept change

• Comes into class quietly and on time

• Makes appropriate use of the
materials provided without the need
for continuing direct support

• Makes and accepts normal physical
contact with others (e.g. holding
hands in a game)

• Cuts off communication.

• Seems not to hear others.

• Sudden fits or crying or whimpering.

• Nail biting, sweating, retention of
breath

• Pays no attention to others

• Self-harm (hits head, bites, scratches
or cuts themselves, or using some
object, self-inflicted burns, falling to
the ground heavily).

• Suspected or possible eating disorders

• Use of drugs or alcohol in school

• Carrying a weapon

• Sexualised behaviour

Other Behaviours which may be of
concern:

• Delayed response.

• Frequent wetting or soiling

• Keeps to the edge of a group or
isolates him/herself from the group

Other Behaviours which may be of
concern:

• Struggles with change and transitions

• Indifferent to others

• Difficulty in registering emotions.

• Repeated non-compliance displayed
as defiance and complete refusals
of adult direction, resulting in major
disruption to classroom activities and/
or which may constitute a danger to
themselves or others

• Frequently climbing on furniture or on
buildings

• Throwing furniture or objects with
intent to harm others

• Physical violence against an adult with
intent to cause harm

• Physical violence against another pupil
with intent to cause harm

• Passivity or lack of interest.

• Using mobile devices

• Very withdrawn and hard to reach or
engage

• Climbs everywhere, touches
everything, constantly changing
activities.

• Frequently reacts very negatively
(e.g. displays anger towards others,
cries, shouts, storms off, refuses to
participate, blames others etc.) to
losing a game or competition.

• Frequently destroying other people’s
work

“anything that constitutes an act of
aggression or intimidation and/or poses
a serious risk of harm to themselves or to
others.”

“anything that FREQUENTLY disrupts the
flow of the lesson or school day to where
regular intervention is needed and the
lesson or activity cannot continue”
• Inability to accommodate others –turn
taking, sharing, allow others to make
decisions

Level Three

Level Two

• Throwing or moving furniture or
objects in frustration, without an
intent to harm others

• Keeps in his/her own world.

Other Behaviours which may be of
concern:

• Constantly on the move

• Tendency to bang or push into others
without intent to harm

• Lack of awareness of people’s personal
space

• Boisterous or rough play without
intent to cause harm

• Running in school

“anything that FREQUENTLY undermines
the flow of your lesson without actually
blowing it out the water”

Behaviours which help children move
along toward the goal of becoming welladjusted, fully functioning adults; typical
of a particular stage of development.

• Motivated to take part in learning
and complete learning tasks to a
satisfactory standard without direct
and continuing support or pressure

Level One

Desired/Positive Behaviour
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• Shows genuine concern and
thoughtfulness for other people; is
sympathetic and offers help

• Makes constructive and reciprocal
friendships which provide
companionship

• Accepts disappointments

• Constructively adapts ideas and
suggestions from other children

• Is adequately competent and selfreliant in managing his/her basic
personal needs i.e. clothes, toilet; food

• Shows awareness of happenings in
the natural world, is interested and
curious

• Works or plays alongside a child who
is independently occupied, without
interfering or disturbing

• Engages in conversation with another
child

• Shows genuine interest in another
child’s activity or news

• Is aware of other’s personal space

• Cuts off communication

• Seems not to hear others

• Delayed response

• Frequent wetting or soiling

• Difficulty in registering emotions

• Passivity or lack of interest

• Indifferent to others

• Keeps in his/her own world

• Constantly on the move

• Tendency to bang or push into others
without intent to harm

• Lack of awareness of people’s personal
space

• Boisterous or rough play without
intent to cause harm

• Handles stools/urine. Puts them in
mouth. Smears stools/urine

• Abrupt behaviour changes (suddenly
begins to cry, laugh, giggle with no
apparent reason)

• Unprovoked fits of temper and
laughter

• Running in school

• Moves around the school safely and
with due care

• Trembling

• Coming into class late and/or noisily

• friendly and constructive interest in
joining his/her play or game

• Risk taking behaviours outside of
school within the community (e.g.
Lack of parental/carer control, staying
out very late, Parent/carers not
knowing where the young person is,
going missing, school refusal)

“anything that constitutes an act of
aggression or intimidation and/or poses
a serious risk of harm to themselves or to
others.”

“anything that FREQUENTLY disrupts the
flow of the lesson or school day to where
regular intervention is needed and the
lesson or activity cannot continue”

“anything that FREQUENTLY undermines
the flow of your lesson without actually
blowing it out the water”

Behaviours which help children move
along toward the goal of becoming welladjusted, fully functioning adults; typical
of a particular stage of development.

Level Three

Level Two

Level One

Desired/Positive Behaviour
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“anything that FREQUENTLY undermines
the flow of your lesson without actually
blowing it out the water”

Behaviours which help children move
along toward the goal of becoming welladjusted, fully functioning adults; typical
of a particular stage of development.

• Develops positive and trusting
relationships with adults

• Can give compliments and identify
positives in others

• Can accept praise

• Has a reasonably high regard for
themselves; shows pride and can
readily identify positive about
themselves

• Can manage competitive situations
and accept when they don’t win

• Gives way to another child’s legitimate
need for classroom equipment by
sharing it with him/her, or taking turns

• Sits reasonably still without talking
or causing a disturbance when the
teacher requests attention

• Accepts consequences when they are
fair and reasonable

• Can apologise to others

• Tells the truth about a situation and
takes responsibility for their own
behaviour

Level One

Desired/Positive Behaviour

Level Three
“anything that constitutes an act of
aggression or intimidation and/or poses
a serious risk of harm to themselves or to
others.”

Level Two
“anything that FREQUENTLY disrupts the
flow of the lesson or school day to where
regular intervention is needed and the
lesson or activity cannot continue”
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“anything that FREQUENTLY undermines
the flow of your lesson without actually
blowing it out the water”

Behaviours which help children move
along toward the goal of becoming welladjusted, fully functioning adults; typical
of a particular stage of development.

Level Three
“anything that constitutes an act of
aggression or intimidation and/or poses
a serious risk of harm to themselves or to
others.”

Level Two
“anything that FREQUENTLY disrupts the
flow of the lesson or school day to where
regular intervention is needed and the
lesson or activity cannot continue”

Contextual Factors: Are there any known contextual factors (changes or situations at home or school) which may be contributing to deterioration
or change in the young people’s behaviour at this time?

Level One

Desired/Positive Behaviour
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• Ensure exits are secure

• Provide structure and adult tracking
for break times

Referrals may have been made to the
school nurse, HINT or to speech and
Language

• Relationship building with staff

• Carpet spots

• Line positions

• Adult support for transition times and
for calming

• Movement breaks

• Pace – well paced lessons with short
carpet times and chunked activities

• Engaging and interactive lessons
which are personalised and appeal
to the child’s interests and learning
style(s)

• Modelling desired behaviours

• Directed praise and indirect praise of
others

• Clear work station away from distractions

• Visual aids

• Planned ignore

• Motivational reward system

• Structure and adult tracking for
break times or alternative supervised
activities

• Modelling desired behaviours

Referrals may have been made to the
school nurse, HINT, the Emotional
Wellbeing team or for other counselling

• Behaviour plan in place looking at
triggers barriers to learning and
including de-escalation strategies.
Gradual and graded approach.

• Weekly class circle time to address
issues (social skills, feelings and anger,
friendships etc.)

Referrals may have been made to CYPS
and the Educational Psychologist

• Set up a TAF and refer to Early Help

• Behaviour plan in place looking at
triggers, barriers to learning and
including de-escalation strategies.
Gradual and graded approach

• Lots of praise for doing the right thing

• Anti-bullying work and work with
outside agencies such as Show Racism
the Red Card

• Self-esteem work

• Risk assessment to be in place

• Self-esteem work
• Social skills group work and/ or
guided play

• Key worker

• Ensure there are staff who are Team
Teach trained

• Key worker

• Visual timetable

• De-escalation techniques – calm talk,
humour, distraction

• Clear and personalised motivating
rewards and consequences

• Clear and personalised motivating
rewards and consequences

• Adequate warnings to prepare for
change

• Firm, consistent approach deployed by
all staff

• Firm consistent approach deployed by
all staff

• Traffic Light System

• Realistic but clear expectations and
reminders

“anything that constitutes an act of
aggression or intimidation and/or poses
a serious risk of harm to themselves or to
others.”

“anything that FREQUENTLY disrupts the
flow of the lesson or school day to where
regular intervention is needed and the
lesson or activity cannot continue”

“anything that FREQUENTLY undermines
the flow of your lesson without actually
blowing it out the water”

Behaviours which help children move
along toward the goal of becoming welladjusted, fully functioning adults; typical
of a particular stage of development.

Level Three

Level Two

Level One

Desired/Positive Behaviour

Strategies and behaviour management which should have been tried before referring to PBS

Vulnerability Audit
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School:

Vulnerability Audit

Surname
Forename
DoB
Year Grp
Moves of school
Attainment
School Attendance
Behaviour issues in
school
Social relationships
Child protection issues
Looked after child

Vulnerability
Audit

Disability issues

Developmental
milestones
Ethnicity/language
Special Educational
Needs
Family and parenting
issues
Engagement with
family
Health issues
Transition issues
Exclusions
Anti-social behaviour
Other

0

Keyworker (Coded
response required)

0

Potential vulnerability

N
N
N
N
N
N
N
N
N
N
N
N
N
N
N
N
N
N
N

Totals

Total vulnerability
factors

0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0

Agency Involvement

Moves of school

Family and parenting issues

a More than 2 in 2 academic years

a Dometic Violence
b Emotional warmth

Attainment

c Ensuring safety

a Below expected levels

d Mental health issues
e Separation/loss/bereavement

School Attendance

f Substance misuse

a Below average attendance for school

g Other issue

b Family history ie siblings

h Multiple issues

c Punctuality

Engagement with family

Behaviour issues in school

a General communication issue

a Acting out or withdrawn

b Parent evening attendance

b At risk of exclusion

c Support with homework
d Other issue

Social relationships

e Multple issues

a Difficulty making and maintaining relationships
with peers

Health issues

Child protections issues

a Frequent ill health

a On child protection register within last 12 months

b Long term ill health
c Personal hygiene

Looked After Children

d Other issue

a Looked After - Care Order

e Multiple issues

b Looked After - Accomodation

Transition issues
Disability issues

a Settling after admission

a Significant disability

b Transition between years
c Transition during year

Developmental milestones

d Other issue

a Delayed social emotional or physical development

e Multiple issues

Ethnicity/Language

Exclusions

a Known ethnic minority or Traveller heritage

a Fixed exclusion within last year

b English as an additional language

b Permanent exclusion within last year

c Multiple issues

Anti Social behaviour

Special Educational Needs

a Amber/YISP within last year

a School action

b Family history

b School action plus

c Police involvement

c Statement

d YOT within last year
e Other issue
f Multiple issues
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Total vulnerability factors
Number of entries for the child
NB Automatically totalled

Potential vulnerability
Identification of children for follow up.
Teacher’s judgement based on the risk factors identified
Response Y or N only

Keyworker (Coded response required)
a Amber/YISP - Youth Inclusion Support Panel
b BEST - Behaviour and Education Support Teams
c BSS - Behaviour Support Service
d CAMHS - Child Adolescent Mental Health Services
e EP - Educational Psychologist
f EMTAS - Ethinic Minority Traveller Achievement Service
g EWO - Education Welfare Officer
h Head Teacher
j LBP - Lead Behaviour Professional
k LM - Learning Mentor
l PA - Personal Advisor
m SENCO - Special Educational Needs Coordinator
n SENSS - Speacial Educational Needs Support Service
p SHA - School Health Advisor
q SW - Social Worker
r Other
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Information Leaflets
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Supporting pupils
with poor
concentration levels

Advice and Guidance

from the Primary Behaviour Support Service
19

The guidance below covers the key areas relating to a pupil who has trouble
concentrating in class and the strategies you could adopt to help them. It
covers:
• General signs of poor concentration
•
- completing tasks
- talking out of turn
- being untidy and disorganised
-

General signs of poor concentration
Physical signs
Appears lazy or disinterested
Daydreams and appears not to listen
Can’t seem to focus
Is forgetful/disorganised

What you could do to help
Many of the strategies listed below have been
proven to help improve concentration levels.
• Adopt a ‘silent signal’
• Allow the child to move around with your
approval

Always “on the go”

• Encourage acceptable outlets for physical
behaviour, for example using a soft stress ball

Work related signs

• Have the pupil monitor his/her physical
behaviour: Pupils can often change problem
behaviours when they are encouraged to notice
and monitor them.

Makes careless mistakes

• Ignore minor things that don’t seriously impact on

Asks for things to be repeated

• Remove unnecessary items from the child’s work
area

Shouts/blurts out answers

• Schedule group ‘stretch breaks’

Interrupts/intrudes on others

• Seat the child next to a classmate who has a good
task and appoint that student as a ‘helper peer’
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Create regular activities during
the lesson to allow interaction and
movement

Be clear about what you expect from the pupils
You also need to be clear on classroom rules and tell
the class what is acceptable and what isn’t. You need
to give positive feedback about why this will help
them during lessons and what the consequences will
be if rules are broken.

Punctuating the lesson with activities that encourage
concentration and interaction can be a positive way
of helping the child change their behaviour. Some
examples are set out below.

How to get the classes attention and explain what
you want them to do

One helpful and very practical way to help them
is to use the ‘Response Cost’ approach.

When you give instructions to the class, get their

Put simply, this is a way of rewarding good behaviour
and discouraging bad behaviour. You award the
child a certain number of ‘behaviour points’ (for

doesn’t work. Use lots of eye contact and give short
sequences of instructions in the order you want
them to be carried out. If necessary, give instructions
one at a time.

write a series of tally marks on the white board that
corresponds to this number.

Use ICT as a way of combating disruptive
behaviour

Privately tell the child that each time that he or she
engages in behaviour that will distract other pupils,
you will silently go to the board and erase one
point from the child’s total. At the end of each class
period, the child can keep any ‘behaviour points’ that
remain. Let the child know that points collected over
a set number of days can be redeemed for prizes or
privileges such as extra free time.

ICT provides non-judgmental, immediate feedback
in an exciting multi-sensory way every single time much better than human beings!
Other approaches include:
•
• Visual timetable/chunking
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• Seat the pupil between well-behaved, positive
role models. This will provide opportunities for cooperative working and allows the pupil to learn
from their peers.

1. Completing tasks
What you can do to help
• Reduce the length of the task

Other strategies you can employ include:

• Break long assignments into short, achievable
tasks and reward completion promptly

• Removing all objects not required for a task from
the pupil’s desk.

•
• Allow short breaks between tasks

• Using desk dividers/study carrels to reduce visual
distractions

• Use a timer to indicate a period of concentrated
work

• Allowing them to listen to soft music through
headphones which aids concentration

• Emphasize quality of work rather than quantity

You should also be aware of where you are when
you are giving instructions or presenting a lesson. By
standing next to the pupil and making eye contact
helps to prevent wandering attention and also alerts

• Use alternative methods of recording (pictures,
diagrams, tape recorder, computer)
• Develop a reward system for the completion
of work and homework. For example, each

Attention training

ticket and prizes or special privileges are awarded
following a random draw held daily or weekly

Trying this simple exercise could reap rewards
too. It’s a fun and competitive way of the pupil
seeing their improvement, and reinforcing this
when they do well.

2. Easily distracted
What you can do to help

• First, time how long the child can sustain
attention on a routine task, for example taking down homework. This might only be 3-4
minutes (or just 20 seconds), but whatever it
is, mark it onto an attractive chart.

Where you seat the pupil in class can be a key factor
in helping to improve their concentration. You could:
• Seat the pupil in the front third of the class, as
close to you as possible without being punitive
or permanently isolating them from other pupils.
This will enable you to monitor and reinforce
good behaviour.
•

• Show the child how long they concentrated
for.
• The next day ask them to try to beat their
time. Make this fun. Say ‘ready, steady, go’ and
let them see the timer. Kitchen timers that
show the time ticking away are great. Failing
that, use a stopwatch.

(such as windows, doors, library corner)

• Having two seats in the classroom designated for
particular tasks can also be helpful. For example,
you could have one seat away from distraction
and allocated for periods of concentrated work,
and the other within a group to promote social
contact.

• Each day repeat the procedure, marking their
new time onto the chart. Make lots of fuss as
you see the child improve.

22

3. Shouting out/talking out of turn
What you can do to help

What you can do to help

• Ignore inappropriate comments and questions
where possible to avoid giving attention to the
child’s inappropriate behaviour. Instead, when
the child shouts out, try praising another child for
their behaviour

• Use individual/group work schedules in picture or
written format

• Provide positive reinforcement for listening. Praise
the child when they are being good

• Aim for consistency across tasks/classes. The child

• Teach the child to practise a structured routine
when they approach a task. For example: 1. Stop
and listen, 2. Look and think, 3. Answer and do

•

•

•

the rules for lining up, walking down the corridor
and entering the next classroom

6. Fidgeting

4. Untidy/disorganised

What you can do to help

What you can do to help

• Break tasks into small steps
• Allow the pupil to stand at times when working
and provide opportunities for “seat breaks” such as
running errands or handing out books.

• Use colour coding books and folders
• Provide lists of books and materials needed for
class, with print-outs of homework and coursework requirements (including submission dates),
and enlist help from home where possible

• Consider using ‘Brain Gym’ or giving the child a
stress toy

• Arrange for peer support. Find an organised friend
that the child can help them with in return so that
there is some equality

More information

• Reward tidiness by having special times to
tidy folders and times of amnesty when longforgotten work can be handed in and organised

For more information on the issues set out in
this guidance note please contact:

• Repeat expectations each time you set a piece of
work

Andrea Riley (Team Leader)
Primary Behaviour Support Team
Gateshead Council
Dryden Centre
Evistones Road
Gateshead
NE9 5UR

• Summarise instructions on the board
• Keep worksheet format simple
• Keep materials needed to hand. Walking across
the classroom to get something provides too
many opportunities for distraction

0191 433 8500
Email andreariley@gateshead.gov.uk

• Develop a clear system for keeping track of
completed and uncompleted work
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Supporting
young children with
challenging behaviour

Advice and Guidance

from the Primary Behaviour Support Service
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Children are unique
Stage, not age

It is important to note that physical movement is

Expectations that are appropriate to a pupil’s stage,
not age, are key to better learning.

which equals more oxygen, and oxygen is necessary for brain function. Our feelings, experiences
and thoughts exist in the skin, joints and muscles as
much as in our brains.

unnecessary pressure onto a child to keep up with
their peers if they are not ready to do so. Consider
the implications it may have on a child who is born in
July, when their peers were born in October?

Emotional development
Emotional development is a complex task that
begins in infancy and continues into adulthood. It
is developed through a secure base and impacts on
behaviour from the cradle to the grave.

Remember to take into consideration children’s
‘vulnerable’. This may include children with English as
an additional language, children who are free school
meals, or children who have special educational
needs.

How you can help to support emotional
development
• Allocate a key worker to the child – someone they
can go to for support and where they feel safe.

Types of Learners

• Help the child recognise their feelings, using a
phrase such as “I wonder if you’re feeling…”
classroom.

• Empathise with them, give them examples of
what makes you happy, sad, angry or scared.

Visual: a visually-dominant learner absorbs and
retains information better when it is presented in, for
example, pictures, diagrams and charts.

• Support them to understand what happens to
their body when they are feeling a certain way.
For example when they are angry, their heart
beats faster, to help them recognise the feeling
that they are experiencing.

Auditory: an auditory-dominant learner prefers
listening to what is being presented. He or she
responds best to voices, for example, in a lesson or
group discussion. Hearing his own voice repeating
something back to a teacher is also helpful.

Children who are aware of their own feelings will
become sensitive to the feelings of others. Those
who are emotionally stable have more success when
building relationships with their peers, and have the
capacity to access the curriculum. Pupils who lack an

Kinesthetic: a kinaesthetic-dominant learner prefers
a physical experience. She likes a “hands-on” approach and responds well to being able to touch or
feel an object or learning prop.
Reading/Writing: a reader/writer dominant learner
absorbs and retains information best when they can
read what is being taught, take notes, write lists and
draw pictures. Printed word is the most important
way to convey and receive information. He likes to
read extracts of texts during discussions, or having a
note pad during whole class teaching to record what
is being said.

challenged with something new. It is essential that
emotional literacy is a priority in our classrooms.

2
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Supporting and helping early years pupils starts with

Supporting unstructured times

classroom, provided by you the teacher. This involves
having routines and being consistent in your way of
working with the pupils and taking away the fear or
worry some children have about transitions between

Playtime, choosing time, lunchtime and transitions
are generally unstructured. While there’s no formal
routine, it can be very open ended, and children have
more freedom to choose for themselves. You could:

What you could do to help

• Provide children with guided play activities, play
alongside them, support them to extend their
play, and how to bring play to a close.

Routines

• Provide children with a now and next board to
help add a little structure to their play if they have
a short attention span.

• Have a message board outlining the details of
daily routines so children can anticipate events

Transitions

• Have a visual timetable that is kept up to date and
referred to regularly

Transitions, unintentionally, often end up being a
little chaotic. Movement increases and the noise level
rises which is the opposite of a structured lesson.

Remember: routine provides security, about what is
happening now and throughout the day

Be consistent
boisterous, run around the classroom, bump into
other children, or become disruptive or silly. To avoid
this, you could:

Don’t let things slide or this will create a grey area
and grey areas are not safe. To a child, you then
appear to be unpredictable, sometimes you say yes,
sometimes you say no.

•

phrase them positively. For example, “I can put my
hand up” instead of “Don’t shout out.”

bottles. This way, they have structure and you
know exactly where they are.

While it’s important to be consistent, children are
individuals and expectations should be adapted to
meet individual needs. Don’t set them up to fail.

• Provide positive reinforcement through acknowledgement, when children are doing as they
should be. For example, you could say: “I can see
that you have picked up all of the pencils and put
them on the shelf.”
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Dealing with challenging behaviour
Supporting young people pupils can be challenging and teachers often encounter behaviour that is
Some children struggle to contain their emotions and go into crisis. If a child is aggressive it’s often
As a teacher, you need to know how to respond to this kind of behaviour and adopt an approach that
will calm the situation when a child is unsettled, upset or disruptive.

Safe space - an area where they can have some time
out to calm or to talk

What you could do to help

If a child displays challenging behaviour on a regular
basis it’s important to ask yourself the following
questions in order to know how to tackle the issue.

• Place yourself between the children on their level,
use a calm voice and gentle touch, and take hold

•
•
•
•
•

• Acknowledge feelings: Say: “You look really upset.”
• Gather information: Ask the child: “What’s the
problem?”
• Restate the problem: For example, say: “So the
problem is. . .”

Has anything changed at home?
Do they understand what is being said?
Can they express themselves?
Are there any unmet academic needs?
Are there any unmet sensory needs?

You should also make sure that they have:

• Ask for solutions and choose one together. Ask
the child: “What can we do to solve this problem?”

• a key worker, a trusted adult to spend time with
regularly to talk to/play with

• Be prepared to give follow up support, and stay
nearby, until it’s resolved.

• a safe space to go to when things get tough, a
quiet area away from peers

De-escalation

•

helps them calm down, for example: colouring

What you could do to help

More information

There are a number of de-escalating techniques you
can use - these include:

For more information on the issues set out in
this guidance note please contact:

Humour - if the child can appreciate a joke, take a
light-hearted approach as this will ease anxiety

Andrea Riley (Team Leader)
Primary Behaviour Support Team
Gateshead Council
Dryden Centre, Evistones Road
Gateshead NE9 5UR

Time - some children need alone time to calm down;
there’s little point in talking to a child in crisis
Proximity - position yourself at a distance which is
comfortable for the child

0191 433 8500
Email andreariley@gateshead.gov.uk

Distraction - change the subject, change the task,
take them for a walk
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Supporting pupils
with low self-esteem

Advice and Guidance

from the Primary Behaviour Support Service
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The guidance below covers the key areas relating to a pupil who has low
self-esteem and the strategies you could adopt to help them. It covers:
• The impact low-esteem has on a child
• General signs of low self-esteem
• How you can help

General signs of
low self-esteem

The impact low self-esteem
has on a child

Physical signs
everything they do. From the way the child engages
in activities, deals with challenges, and interacts with
others.

The pupil shrinks into the
background
Doesn’t like to be asked questions

performance, reducing their desire to learn, focus or
take risks. They will also fail to produce work they are
capable of because they feel worthless, and believe their
work is not of a standard worthy of any praise.

Appears shy

Positive self-esteem, on the other hand, is one of the

Doesn’t like group activities

foundation for learning.

Fails to produce work

The challenge in working with children with low selfesteem is to restore their belief in themselves, so they
persevere in the face of academic challenges. You don’t
need a formal programme to promote self-esteem; this
is something you do every day, in the normal course of
interacting with your pupils.

Refuses to do tasks

While you can’t teach a pupil to feel good about him or
herself, you can nurture self-esteem through a continual
process of encouragement and support. At its most
basic, that means showing appreciation for good work,
areas they don’t do well, and adapting instruction so
they can experience success.
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Work related signs

Destroys or ruins their own work
Gives yes or no answers to
questions

Practical ways you can help children with
low self-esteem
that they are helpless without an adult telling them
what to do.

It is not always easy trying to deal with a child
to say that you can’t help, but it can take time to
make a connection with them.

Encourage pupils to be more sociable

As a teacher you and the other adult mentors in the
school can play a major role in determining a child’s
sense of self-worth and dignity. Underpinning any
strategies or ways of working with such children are
two key issues:
•

Encourage pupils to get more involved in social
activities or group learning – this will help to bolster
their self-esteem through social interaction. This
often means pairing them up with other pupils and
you need to be careful about who you team them
up with. The pupil ‘mentor’ should be naturally

something hard to avoid when in a classroom
environment, so it’s vital not to draw attention to
these issues especially where the other children
are concerned.

needs of the pupil with low self-esteem.

Provide genuine praise
Pupils are very good at distinguishing genuine
feedback from empty compliments. They learn
to dismiss vague words of praise as insincere, and
perhaps even phony. This means any comments you

• Children - as we all know - can be very cruel and
hurtful and often pick on and ridicule a fellow
As a teacher you need to maintain a positive
balance in the classroom, and while you need to
address such issues, it is important this is handled
with care.

What you can do to help

and focused. If the pupil is progressing slowly, give
praise for any small steps they have taken to improve.
If you sense that they are uncomfortable about being
praised in front of classmates, tell them in private or
in a note.

Be a positive role model

Show tangible evidence of progress

You may not think your pupils are watching and
learning from you - but they are. If you are naturally
optimistic and positive this will be picked up on by
your pupils - the same happens if you are hard on
yourself or say you are not good at certain things.
Your pupils will learn from you, so be careful about
what you say and how you act in the classroom.

A practical way of showing a pupil how much they
have improved could be shown using a simple
‘before’ and ‘after’ approach. This could involve such
things as:
• taping an oral reading at the beginning of the
year and comparing it to a later performance
• comparing written work produced earlier in the
year and what they are now capable of

Let pupils make choices

• demonstrating that the Maths problems they
struggled with a few months earlier, are no longer
a problem

Like all of us, children want to be heard and have
their ideas respected and valued. Sometimes these
ideas are not possible, but you should always take
the time to listen to what they have to say. By giving
some power to the pupil to make choices, they will

Don’t forget to let parents know of their child’s
successes - however small. Teachers can be quick
to let parents know when their child has a problem

the decisions for them, you are sending a message
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Avoid criticism

but may not be as diligent about notifying parents
when their child is successful. Consider sending
home a note or calling parents when their child does
something noteworthy. Tell the pupil you are doing
it. The gesture might take only a couple of minutes,
but it can brighten their day and engender positive
responses from the parents to their child.

most when given criticism. Be sensitive to this.

Hobbies and interests
Pupils can gain self-esteem from involvement in
hobbies and activities they care about and this can
be encouraged within the classroom environment.
Find a few minutes every day to talk to the pupil
about any hobbies, sports, television programs,
or musical groups they like. If necessary, ask their
parents for the information you need as a basis for
this conversation.

Showcase a pupil’s accomplishments
• Read one of the student’s compositions to the
class
• Display artwork on a bulletin board
• Get them to demonstrate how to do a maths
problem

For example, if they enjoy art then suggest they
draw something for you or if English is their forte,
encourage them to read a book that you can then
discuss with them. The important thing is to try and
encourage them out of their shell with subjects and
hobbies that are of interest to them.

• If it’s an ESL pupil, get them to speak to the class in

Make a positive list
Give the pupil the chance to tell you 10 things they
like about themselves. Prompt them to state things
they can do well, things they feel good about. You’ll

Have realistic expectations
You need to get to know your pupils and make
sure that the tasks and expectations you set them
realistically match the child’s strengths and ability
levels.

esteem have with this task - you’ll need to provide
prompts.

Help the pupil feel important

Help them deal with failure

There are many ways you can make a pupil feel
important. One key way is to give them a responsible

Pupils need to know that failure is a normal
part of learning and that everyone experiences
disappointment or frustration at some point.
Acknowledge your pupil’s frustration, and then move
on to help them develop strategies for improvement.

encourage leadership skills. For example:
• looking after the class rabbit
•

and your support, they are likely to succeed. Turn
mistakes inside out and focus on what was or will be
learned from the mistake. This helps a child focus on
the positive, not the negative.

• collecting homework
• helping another student with a computer
problem
• reading aloud the school’s morning
announcements
• answering the school phone while the secretary is
at lunch
• assigning key tasks to them each day to complete
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• It helps boost and support academic performance
• It supports social skills and makes it easier for children to have and keep friends
• Relationships with peers and teachers are usually more positive
• Children are better equipped to cope with mistakes, disappointment, and failure not only in school
but throughout their life
Self-esteem is needed throughout a person’s life and teachers play a vital role in enhancing or
damaging a child’s self-esteem.

More information
For more information on the issues set out in this guidance note please contact:
Andrea Riley (Team Leader)
Primary Behaviour Support Team
Gateshead Council
Dryden Centre
Evistones Road
Gateshead
NE9 5UR
0191 433 8500
Email andreariley@gateshead.gov.uk
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Supporting pupils in
Year 6

Advice and Guidance

from the Primary Behaviour Support Service
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Year 6 pupils face many challenges and need support and help to deal with this vital year of their
academic life.
From the stress and anxiety of exams to the transition to secondary school, as well as the emotional
This guidance aims to help you understand and deal with the behaviour Year 6 pupils might display
especially in relation to reducing the anxiety around SATs. It also puts forward some strategies you
could adopt generally to help this age group of ‘almost teenagers’ and all that involves.

Dealing with exam pressure
“We’ve been told about SATs since we were in year 4 - it’s too much. We know they happen, and we
are not stupid so we don’t forget things like that.”
Pupils know that SATs are on the horizon in Year 6,
and constant reminders about them will only fuel
the anxiety many of them feel around having to
do them. It’s vital that they are supported to take

It’s important to be visible and accessible
during this time - so you could:
• Display posters informing pupils who to talk to if
they are worried

without experiencing undue stress.

• Create spaces in class and in assemblies to talk
about emotions and how to cope

What you could do to help

• Create a worry box

General strategies you could adopt include:

Encourage peer support

• Avoid talking about SATs until well into the Spring
Term. This doesn’t mean you’re not still teaching
them what they need to know

Buddy systems or peer pals can be incredibly

• Maintain a normal timetable - don’t just focus on
Maths and English. Not only could this get boring
for you, but it won’t inspire the children. Instead,
try a more cross-curricular approach, incorporating
SATs learning into other topics

bullying or loneliness at school. Sometimes the

• Consider running a Year 6 homework club after
school once a week

How you talk to pupils about SATs can have a
powerful impact on how they view them and deal
with them. The concept of ‘pass’ or ‘fail’ for Year 6
pupils is quite hard to digest and communicates
that there are only two possible outcomes. No
child likes to fail, and having a fear of failure may
actually discourage them from engaging, rather than
inspiring them to work hard to do well.

opportunity to support others.

How you speak to pupils

• Get pupils to share ideas on learning techniques.
Some may have incredibly creative ways to remember facts which could help others in the class
• Consider alternative, less academic homework
• Encourage outdoor activities

You should emphasise that everyone will get

• Give your class a creative task such as creating an
instrument from recyclable material

Frame SATs as assessments to see how much has
been learnt at primary school - this also takes away
the emphasis that it’s only Year 6 input that counts.
Talk them through techniques to enhance their
senses www.mindfulnessinschools.org

• Ask the children to keep a diary of what makes
them laugh or a feelings log
• Task them with doing undetected acts of kindness
• Give pupils permission to rest
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Spotting the signs of anxiety BEFORE the test
Feeling anxious before the test is normal – but for
some children, this normal anxiety is more intense.
The nervousness they feel before a test can be so
strong that it interferes with their concentration or
performance. This is often described as ‘test anxiety’,
but is actually a type of performance anxiety when
the pressure’s on to do well. Signs of someone

What you can do to help
Research shows that using a relaxation strategy can
reduce test anxiety. Below are a few of the relaxation
techniques you could teach pupils a few weeks
beforehand and which they could then do on the
morning of the test:
• Self-talk: Repeat a relaxing phrase silently such
as: “It’s only a test,” “I don’t have to be perfect.” Or
“I’ll worry later, but I’m going to focus on the test
now”.

•
• a stomach ache
• a tension headache

• Deep breathing: Breathe in slowly to a count of
three. Hold breath for three, then exhale slowly
to a count of three. Repeat the deep breathing
strategy at least three times. This should control
and slow the breathing and heartrate down.

• Feeling shaky or sweaty
• A faster heart rate
A pupil with really strong test anxiety may even feel
like they might pass out or throw up.

• Visualise a calm scene: Get them to close their
eyes and imagine a calm peaceful place (a park,
beach, tree house) that the child has experienced
which makes them smile.

Test anxiety is not the same as doing poorly on a
certain test because your mind is on something else.
Most people know that having other things on their
minds - such as a breakup or the death of someone
close - can interfere with their concentration and
prevent them from doing their best on a test.

• Write your anxiety away: Encourage children
to take 5-10 minutes to write down the concerns
they have about the test (“I’ll forget the answers.”
I’ll fail - I won’t have enough time.”). However, don’t
do this too close to a test and certainly not on the
morning of the test.

AFTER the test
What you can do to help
• During a relaxed time, help pupils evaluate their
test performance and results.

The trick is to help children recognise what works so
they can apply those same strategies again to the
next test. You can also determine what still needs
correcting or how to form a better test-taking plan.

• Questions might include:
•
• “What part of the test was the easiest?
• “What things helped that you want to try
again?”
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Other challenges facing Year 6 pupils
Apart from SATs there’s lots going on socially,
emotionally and in terms of development for your
Year 6 pupils. The guidance below highlights some of
the issues they are facing, the kind of behaviour they
might display and some of the techniques you could
adopt to help them cope.

• learning to analyse risk factors
• showing empathy
• learning to handle emotions such as fear, frustration and rejection
• learning to express individual ideas in appropriate
ways
• beginning to accept personal and community
responsibility
• developing leadership skills
• identifying with a peer group and doing things
with others that they’d never do alone
• learning to accept and value other points of view
• communicating with peers through a variety of
methods
• setting personal goals

• Brain development
• Social, emotional and physical development
• Impact of technology

Brain development (10-13 years)
Development during this time will centre on how
children process language, literacy and creative arts.
They will move from always viewing something in a
concrete way (just the facts) to being able to look at
things with an abstract approach (having multiple
meanings).

Impact of modern technology
One aspect of childhood that has changed dramatically
in the past decade, and is causing concern among
policy makers and other bodies responsible for
safeguarding children, is online social networking.

Social, emotional and physical
development (10-13 years)
The average age of puberty typically begins between
the ages of 9 and 14. Most pre-adolescents want

OFCOM has reported that:
More than half of children aged 3-10 have used an
online social network page and by the age of 10, a
quarter of 10-year-olds have social media accounts

to cope with hormonal changes. They’re also hitting
them. They want to be poised and have self-control,

The consequences of using social networks at lot can

children also display riskier behaviour such as selfharm.

cyberbullying or direct attacks from others on their
sense of self-worth.

In boys, maturation has been linked to anxiety
and taking up smoking, whereas with girls it is
more associated with depressive disorders, eating
disorders, disruptive behaviour and substance abuse.

This leads to feelings of isolation, constantly
comparing themselves to others with the consequence
that they feel inferior, ugly, and unpopular.

At this stage of their lives, children are:

Young minds are mouldable, and social media can

• beginning to develop personal values
• learning to make appropriate decisions to resolve

around health and body image are crucial to the
development of a child’s self-perception and

•

choices.

friends, clothes, culture, and TV

• developing the concept that there are consequences to their actions
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Transitions

•
• Making new friends
• Discipline and detention
• Losing old friends

In addition to exam stresses, physical changes in the
brain and the impact of social media on their mental
health, Year 6 children experience a range of feelings
about leaving primary school and moving on to
secondary school.

What you could do to help
Paint a positive picture about the move to secondary
school. Talk to your pupils about all the great things
that happen in secondary school and ask them what
they are looking forward to, discuss what other
opportunities will be available to them that are not
available at their primary school such as after school
clubs, drama groups, and team sports. Explore
through role play how they can make new friends.

These young people are almost teenagers, and have
a strong need to develop independence and yet
yearn to be part of a peer group. They are searching
to identify who they are.
Children in Year 6 often worry about:
• Bullying
• Homework

What else can you do to help children in Year 6?
Teach positive coping skills

• undertake more body image activities

Strong emotions can be frightening for children and
can fuel strong reactions. However, giving children
the opportunity to talk about their feelings and
what might be causing them can make things more
manageable. The following techniques could help.

• change your teaching style to enable children
optimistic approach to their work
•

• Breathing techniques

• send a letter/postcard to the child’s parent at
home to highlight any progress or successes the
child has achieved

• Self-talk

•

• Whole class/small group circle time

•

Visualisation/calming and mindfulness scripts
• identify a child’s area of strength (such as good at
art, or writing) and showcase this

• Providing reading material such as The Coping
Skills for Kid’s Workbook (Janine Halloran)
• Class worry box

More information

Raise self-esteem

For more information on the issues set out in
this guidance note please contact:

Having healthy self-esteem whether you are a child
or an adult makes you feel good about yourself and
deserving the respect of others. There are lots of
ways you can help a child with low self-esteem and

Andrea Riley (Team Leader)
Primary Behaviour Support Team
Gateshead Council
Dryden Centre, Evistones Road
Gateshead NE9 5UR

• give them a responsible role such as taking care
of younger children, or running a playtime games
group, making sure you tell them you know they
can do it

0191 433 8500
Email andreariley@gateshead.gov.uk
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Rapid Response
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Rapid response
PBS Rapid Response aims to meet the needs specifically of pupils who are at risk of permanent exclusion, despite the school
having provided a broad range of early intervention to support their needs. The service provides a faster and more immediate
response for schools who feel they have a pupil who has escalated very suddenly to crisis point to the extent where the school
and pupil is under significant stress and struggling immensely to manage.

What Rapid Response is…

What Rapid Response is not…

• For pupils who have very suddenly and rapidly escalated
negative or unmanageable behaviours to crisis point
despite their behaviour being manageable previously.

• For pupils who have displayed social, emotional or
behavioural issues for a longer period
• For pupils whose behaviour fluctuates. In other words, for
those pupils who have ups and downs or good and bad
days or weeks.

• For pupils who are significantly struggling with their
behaviour and emotions because of a sudden change in
circumstance. For example, a pupil who has been taken
suddenly into the care system. Or a pupil who has a close
relative who has died or been seriously injured.

• For pupils presenting with level one behaviours from
the Behaviour Rating Tool and only occasionally with
behaviours from level two and three.

• For pupils who have very suddenly escalated negative
behaviour to considerable aggression, violence and total
non-compliance. (Significant escalation of level 2 and 3
behaviours from the Behaviour Rating Tool)

• For pupils already being supported by PBS or on a PBS
caseload
• For pupils with an EHCP

• For pupils who are consistently displaying the behaviours
above daily and across all areas and times of day.

The service aims to calm a situation, school and pupil at the
point of crisis; provide advice and strategies to model and
implement and help formulate a support plan. After a period
of intense support and assessment, the process will help
schools and parents/carers understand the best way forward
based on a clearer understanding of a child’s needs.

• For pupils who are NOT already being supported by PBS or
on a PBS caseload
• For pupils without an EHCP
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Assessment Process for primary school aged pupils
deemed at immediate Crisis level by their school
Step 1 - New Referral

Step 5 - Recommendations and Provide
Feedback

Referral received by telephone call from Head Teacher

Subsequently, a written record of all recommendations will
be provided. A progress meeting will be held with school, to
assess progress made against targets/recommendations and
to feedback findings and agree possible ways forward.

Step 2 - Initial Contact
The Team Leader will have an initial conversation with school
over the phone to ascertain how long issues have been
present, nature of the issues, strategies already in place etc.
If the case is deemed to possibly meet the criteria for rapid
response an arrangement will be made for a school visit
within the next two days where possible. The following will
be requested to be given or made available at the initial visit: -

Possible Outcomes Following Step 5
• School have implemented all recommendations
and targets have been met so that pupil’s displayed
behavioural, social or emotional difficulties have reduced
to an acceptable level and support requirements are less
than £6000 p.a. No further action for PBS. Case Closed.

• Completed referral form with parent/carer consent and
consent to share information with relevant agencies. The
referral form should come with all information requested
on it and any additional information the school deems
significant.

• School have implemented all recommendations
and targets have been met so that pupil’s displayed
behavioural, social or emotional difficulties have reduced
to a more acceptable level and support requirements are
less than £6000 p.a. However, there is an identified need
for continued PBS intervention for a specified period to be
agreed. The pupil could now access support from PBS at
an early intervention level and progress as a normal case.

• Highlighted behaviour rating tool
• Exclusion information
• Completed Boxall Assessment (sent to school at point of
referral)

• School have implemented all recommendations and the
child has had 1:1 support for an agreed period. The child
still displays considerable behavioural, emotional or social
difficulties, long term support need identified costing over
£6k p.a. – school to apply to panel for an EHCP. Application
supported by PBS team. If not already involved, school
will need to request EPS involvement previous to an
application.

• Time available for discussions with relevant staff as well as
with the Head teacher

Step 3 – Observations and crisis support
The Team Leader will visit the school with a specialist
teaching assistant to ascertain through observation and
discussion if the child meets the criteria for rapid response.
If the child meets the criteria they will progress to the
stage below. If not, they will be placed on the early
Intervention waiting list to await assessment.
All information stated above will be collected.

Step 4 – Support Allocated
Further observations will be arranged as well as a meeting
with Parents/carers within the week and a meeting 1:1 with
the child themselves. Strategies and advice will be given and
trialled within the three weeks. The teaching assistant will
model use of strategies to staff and a behaviour support plan
will be put in place.
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Rapid Response Referral /
Caseload Management Process Map
Telephone call to Education Gateshead/PBS requesting
immediate support

Discussion with Team Leader over the phone

Initial visit to school takes place

Consultation

Period of rapid Assessment undertaken and TA
support given.
Strategies trialled.
Support plan.

Not
appropriate
EI referral –
Waiting list

Feedback given to school around recommendations (written report)

Recommendations
implemented as advised.
Reduction in assessed
level of need of pupil to
where school can manage
without further support.
Case closed.
School may request
reopening of case if any
new need or further
concerns.

Recommendations implemented as
advised and reduction from “crisis”
level of pupil. Behaviour continues to
be a concern and
further recommendations/
targets can be tried or there
is an identified need for PBS
intervention.
PBS will provide further
recommendations and arrange a
further progress meeting.
The case will now progress as a
normal Early intervention case.

Little or no reduction in
assessed level of need of
pupil.
Longer term or specialist
support required.
Assessment for EHCP
discussed/agreed.

School should involve
their EP or discuss
assessment for EHCP with
them.

PBS to continue to
work with the pupil as
appropriate
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Primary Behaviour Support (PBS)
Referral Form
Admin use only

Please complete in full and send with as much additional
information as possible. Referral forms may be returned to the
referring school if insufficient information is given. The Behaviour
Rating tool should be highlighted and sent with the referral.

Name of pupil:

							

Rapid Response
Early Intervention

Date of birth:

School:
Year group:				UPN:
Name of parent/carer:
Address of pupil:				

Address of parent/carer (if different)

Parent telephone no:

Parent mobile no:

				

Parental/carer permission given?

Yes

No

Legal status (LAC):

Special Education Needs?

Yes

No (If yes, please describe below)

Yes

Other professionals involved: (Please list names, contact telephone number and address)

Continued on next page
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No

Referral Information Required (Please tick information supplied)
Copy of Behaviour Plan

Other Professionals Reports

School Based Evidence

Exclusion Documentation

Attendance Report

Behaviour Rating Tool

Referral made by:

Date:						

Designation:
Telephone no:

Extension:

Presenting problems

Home background

School history (previous school(s), dates

Continued on next page
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History of any exclusions

Achievements Please indicate pupil N/C level in core subjects
Please attach or indicate SAT / examination results or any evidence of pupil progress through
recognised schemes or on-line systems.

Home background

Continued on next page
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Any known medical conditions

Other relevant information

Please complete in full and send with as much additional information as possible.
Referral forms may be returned to the referring school if insufficient information is given.
Please Return to:
Rachel Conway (Business Admin Support)
Gateshead Education Support,
Dryden Centre, Evistones Rd, Low Fell, Gateshead, Tyne and Wear, NE9 5UR
Tel: 0191 433 8758
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Parental Consent Form

With your permission, we would like to refer your child to the Primary Behaviour Support Team; the team work across Gateshead,
providing advice and support when a child is referred for behavioural, emotional or social difficulties. They work mainly in the
school concerned working directly with the children and staff. They adopt a multi-agency approach, working closely with both
education and health care professionals as well as with parents and carers.
Your view of your child’s issues in their current school will also be sought during the assessment process.

Your consent is required for your son/daughter to be referred to the team for assessment. Your consent is also required for information to be shared with other agencies.
I understand the information provided on this form

					

I give my consent for my child’s information to be shared other people/services (please tick all agencies that we have permission
to share information with):
Your child’s school/academy staff
Higher Incidents Needs Team (HINT)
Lower Incidents Needs Team (LINT)
Educational Psychology
Early Help
Children with Disabilities Team					
Early Years Assessment and Intervention Team (EYAIT)
Ethnic Minority and Traveller Achievement Service (EMTAS)
Social Care
Looked After Children’s Team (REALAC)
Legal Department
Other Local Authorities (if you move house - education, social care)
Other schools/academies if your child moves school, or when moving to secondary provision
Child and Mental Health Services (CAMHS)/Child and Young Peoples Services (CPYS)
The First-Tier Tribunal (SEN and Disability)
Other third-party organizations, as allowed by law
Other partner agencies that provide services on our behalf
Agencies with whom we have a duty to co-operate, such as police

Continued on next page
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If you do not agree to this information being shared, please state who it cannot be shared with.

If, as a parent, you wish at any time to revoke your consent for information to be shared please contact Rachel Conway
rachelconway@gateshead.gov.uk and let us know that you would like to withdraw consent

I/we have read and understood the above and agree that my child can be referred to the Primary Behaviour Support Team.

Signed:

Name (print):							Date:
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